Multi-Method Grading Resources
 
 Quotations:
“We need to collect information about how students are doing, and then we need to share that information (along with our judgments, perhaps) with the students and their parents.  Gather and report — that’s pretty much it.”
(Kohn 2011) 
 
“Measurable outcomes may be the least significant results of learning” (McNeil, 1986, p. xviii)
 
 
• Grades are not good incentive or effective feedback
• Grades are not good markers of learning
• Grades encourage competitiveness over collaboration
• Grades pit students and teachers against each other
• Grades are mechanisms of institutional control
• Grades aren’t fair
-Jesse Stommel (Stommel 2017)
 
“It was woven into [the school] through a constantly repeated ritual of power. The examination enabled the teacher, while transmitting his knowledge, to transform his pupils into a whole field of knowledge.”
 
“The examination that places individuals in a field of surveillance also situates them in a network of writing; it engages them in a whole mass of documents that capture and fix them.”
 
“In fact, power produces; it produces reality; it produces domains of objects and rituals of truth. The individual and the knowledge that may be gained of him belong to this production”
Michel Foucault, Discipline and Punish. (Foucault 1995)

Sample Syllabus Paragraphs:
 
The primary goal of this class is to encourage the creation of a scholarly environment where you, as a student, are empowered to learn in a meaningful and impactful way. A secondary element of this is to ensure that you receive a grade in accordance with the administrative requirements of this school. These two elements do not need to be in opposition to each other, although they often are. In this class, I am aiming to create an open, non-hierarchical learning environment where you, the student, aim to learn based on your own intrinsic motivations- your desire to know more, your innate curiosity, rather than imposed extrinsic motivations- the pressure of grades, the demands of the instructor, the social pressures of academic success (Ryan and Deci 2000).
 
Strict, quantitative grades have been shown to diminish a student’s interest in what they are learning, incentivize a path of least resistance (where a student takes the easiest path to an “A,” rather than the most interesting) and reduce the quality of a student’s thinking (Kohn 2011).
It also serves to incentivize cheating (Anderman and Murdock 2011). Even when specific education is critically important, as is the case in Med School, removing strict quantified grades and replacing them with pass/fail options increased learning (White and Fantone 2010).
 
In this class we aim to avoid these issues by engaging in a long-term dialogue about your learning in this class. You will complete a number of self-reflections and self-evaluations so that we can turn the one-sided conversation about grades into a discussion about learning. At the conclusion of the class, you will be asked to complete a final self-evaluation where you will give yourself an overall grade and justify why you deserve this grade. If all goes well, this will be the grade you receive in this class. However, I reserve the right to continue this conversation, and ultimately assign you the grade that I think is appropriate. But I hope that we will be able to come to an agreeable conclusion.

Such an arrangement requires a form of mutual trust and respect. Much of education is predicated on a one-way network of trust, you the student must trust that I, the instructor has your best interest at heart. That I am not going to play favorites or bog you down with unnecessary or irrelevant information. You also must trust that I will be fair in distributing my grades and not use arbitrary measures to assess your work. However, I, as the instructor do not need to have the same trust in you. In fact, much of education is predicated on this trust not existing. Multi-million dollar corporations bank on the distrust sown between instructor and student, offering me innumerable ways of turning this distrust into surveillance, exploited data, or other money-making technologic enterprises. All of this is interwoven in a hierarchical web of discipline, punishment, categorization and power famously described by Michel Foucault. Moving towards a new way of teaching that eschews these traditional elements, a new critical pedagogy, requires the rebuilding of this mutual trust. By empowering you to take control of your own learning, by attempting to remove the hierarchical power structures that dominate the traditional classroom, and by including you in the process of your own assessment, I hope to work towards a classroom environment that is built on trust rather than suspicion. But this also requires you to trust that I am doing the best that I can, and to come to me if you are feeling anxious about this development, or if you have any questions about anything in this course.
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